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This paper explores the critical relationship between teaching beliefs and classroom practices, empha-
sizing the gap that often exists between what teachers believe and what they do in practice. It reviews 

provide actionable strategies for pre-service and in-service teachers, as well as policymakers and edu-
cators involved in teacher education programs.
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Introduction 

are known as teaching beliefs, and they have a big 

on the caliber and uniformity of student learning 

years.

curriculum requirements, selection of instructional 

sources of resistance even if they can be strong 
motivators for educational change and innovation.

instance, a teacher may often use lecture-based, 
teacher-directed methods even while they strongly 
believe in the value of student-centered learning. 

limitations of actual educational settings. Large 

demands, scarce resources, and a variety of student 
needs are just a few of the many obstacles that 

the transition from teacher education to the 
classroom can be jarring. The realities of managing 



a classroom and meeting curriculum goals often 

accountability frameworks. Teachers may feel 

strategies that are consistent with their views on 
meaningful learning when their evaluations are 

by this systemic imbalance.

instruction and student involvement when they 

inconsistencies, and modify their teaching strategies 

is not just the job of individual educators; it 

can enable educators to more successfully and 
authentically embody their beliefs throughout the 
classroom.

enhancing the quality of instruction and creating 

about the role of the teacher, the goal of education, 
how students learn best, and what makes for good 
instruction.

Types of Teaching Beliefs

of the most convincing one is described below.

1. 

2. 
the nature of learning and knowing.

3. 

Formation of Instructional Beliefs

beliefs, which are then strengthened during teacher 
education courses. These views, however, may 



running counter to institutional standards or modern 
teaching strategies.

instruction, their real classroom methods frequently 
continue to be teacher-centered. A number of 

of the main causes of this incongruence. Many 

use teacher-centered strategies—like lectures and 
rote learning—to satisfy assessment requirements 
in such high-stakes situations (Zheng, 2013).

Another big obstacle is a lack of resources. 

of instructional resources, and technological 
integration are frequently necessary for student-
centered teaching, but these may not always be 

whole-class instruction rather than introducing 

The facts of the classroom are also very 

overseeing a class of students who are working at 

objectives can be time-consuming and challenging. 

guaranteeing the delivery of the material frequently 

be introduced to student-centered learning theories 

new instructors could fall back on tried-and-true 
teaching strategies, frequently derived from their 
own education. Additionally, in-service teachers 

self-assurance they need to continue using student-

1992).

can result from teachers holding both teacher-
centered and student-centered ideas at the same 

material, but they also believe in encouraging 

In conclusion, even though educators may 



More thorough teacher training and ongoing 

Factors Contributing to the Gap

Administrative rules, curriculum require-

of institutional constraints. 

-

-

insecurity.

According to constructivist theory, educators 

enhance instruction. 

and behaviors. 

 Empirical Data 

ideas, their methods frequently mirror conven-
tional teaching methods. 

-
liefs are not always indicative of conduct. 

-
-

cially for new teachers.

-
tentional alignment can result from motivating 

and journals. 

-
gies that are in line with changing attitudes are 

-

established.

early-career teachers can better negotiate the 
challenges of actual classrooms by having access 
to seasoned mentors who serve as role models for 



-

Implications for Stakeholders 

encourage critical thinking and belief inquiry. 

-
ment that encourages ongoing education and 

Conclusion 

Intentional measures that enable educators to 

and teacher education are essential.
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